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Abstract 
Language learners need to have a number of things at their disposal, namely, effective teachers, well prepared 
curricula, and appropriate materials. For many learners, textbook might provide the main source of contact they 
maintain with the language except for the input provided by the teacher (Richards, 2001). Since textbooks are of 
paramount importance, it deems necessary to improve their quality. The main force of the present paper is to carry 
out an evaluation on two series of ELT materials namely, Interchange 3rd edition and Top-Notch 2nd. The findings of 
the study indicated an insignificant difference between the two series. 
 
 2012 Published by Elsevier Ltd. Selection and/or peer-review under responsibility of ALSC 2012 
 
Keywords: Textbook evaluation; Language Learning: Interchange: Top Notch: Language Teaching: Foreign Culture 
 
1. Introduction 
Among the necessary components in the process of language teaching/learning, a very high position 
should be assumed to textbooks as they playa very important role in this regard. In certain situations 
textbooks serve as the basis for much of the language input learners receive as well as the language 
practice which takes place in the classroom. As Richards (2001) holds, for learners the textbook might 
provide the main source of contact they maintain with the language. Due to the paramount importance 
textbooks have, attempts should be made to improve their quality. In so doing, one of the best ways is 
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through conducting careful and detailed evaluations. In the first place, the teacher may be given the 
opportunity to choose or develop his/her own material and secondly, the teacher can be regarded as an 
to be necessary.  
Moreover, it can be said that the teacher and the textbook, especially in EFL contexts, take on the 
culture. If the so-called pivotal roles are approved of, then the way the textbook spells out the role of 
different people in the target society and the way they use language to express their intentions will 
speakers. In addition to that, taking into account the fact that we are living in the post-method era, no 
single and unique method guarantees success in all language classrooms and for all learners 
(Kumaravadivelu, 2006). Asit has been the case in all language teaching methods and approaches, the 
materials and textbooks have always demonstrated the principles and notions prevailing in a given period 
urgent. 
As Tomlinson (2008) suggests, textbooks can serve as a reference point for teachers managing their 
teaching progress and also help to a focus for teaching. They are effective tools in terms of allowing for 
carefully planned and systematic presentation of the syllabus of an ELT program (Ur, 1996). But deciding 
on what materials should be evaluated by the teacher seems to be problematic. The main force of the 
present article is to carry out an evaluation of twocommonly utilized language teaching series worldwide, 
namely, Interchange, 3rd edition and Top-Notch, 2nd edition. 
Interchange, 3rd Edition is written by Richards, Hull and Proctor in 2006. It is claimed that 
Interchange series are mostly communicative and task-based. The authors also believe that the textbooks 
consist of highly interesting topics, having focus on both fluency, and a multi-skills syllabus 
incorporating themes, structures, functions, vocabulary, and pronunciation. On the other hand, Top-Notch, 
series 2ndEdition consist of 12 textbooks all in all, written by Joan Saslow and Allen Ascher, and 
published in the United States of America by Pearson Longman Incorporation in 2006. 
Although Interchange series has long been taught in Iran, Top-Notch books are comparatively new. 
Although, a lot of language schools and institutes are replacing Interchange textbooks with Top-Notch 
series, some others prefer Interchange textbooks. The present study aims at doing a comparative study of 
these two series to shed some light on both weak and strong parts of each one. Consequently, it will let 
both teachers take any necessary supplementary materials with them to compensate for the weaknesses in 
the textbook and authors remove the weaknesses and improve the quality of their textbooks in their future 
editions. 
 
 
2. Literature Review 
 
In the realm of textbook evaluation, different authors and researchers have conducted a vast body of 
studies in different contexts. In this regard, they have used different textbook evaluation schemes or 
checklists. For example, Ansary and Babaii (2002) conducted a research using10 coursebook checklists 
and 10 coursebook reviews to find out the universal characteristics of ESL/EFL coursebooks with the 
goal of systematizing coursebook evaluation. They concluded that both the coursebook content and 
system of its evaluation and the attitudes and competence of educators are important in utilizing 
coursebooks in classrooms. Also, Jahangard (2007) tried to evaluate four EFL textbooks used in Iranian 
public high schools and employed a 13-item checklist to investigate the merits and demerits of the 
textbooks. He came to the conclusion that Book Four had more merits than the three other textbooks and 
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suggested that EFL materials taught in high schools need to be examined more attentively by a group of 
experts in the field. 
omy, evaluated the types of learning 
objectives represented in Iranian senior high school and pre-university English textbooks. After doing the 
data analysis, the researcher concluded that the main objectives of the textbooks were the development of 
lower-order cognitive skills. In another study, Litz (2000) conducted a survey in South Korea for the 
purposes of evaluating a textbook English Firsthand2(EF2). He highlighted some of the advantages of 
EF2 such as multi-skills syllabus, well-conceived package, and useful supplementary materials. In 
addition, his results showed that EF2 stimulated the students for further language learning. In respect to 
disadvantages, he believed that many of the activities weakened the promotion of realistic discourse. 
In the area of pragmatics, Soozandehfar and Sahragard (2011) ran a study on language functions and 
speech acts in Top-Notch series. In this regard, 14 conversations from the entire 14 units of the books 
were selected randomly and the two pragmatic models of 
conversations in these textbooks are not pragmatically efficient and functional. Moreover, in this field, 
using Sear sing dialogues, Tavakoli (1995) did a research to 
investigate whether different forms of speech acts were correctly employed and how frequently each 
function was used. He asserted that representative, directive, and expressive functions were mentioned in 
the textbooks, while commissives and declarations were not introduced at all. 
In a different study, Fredriksson and Olsson (2006) investigated the criteria for selecting English 
textbooks based on interviews they conducted with four teachers in an upper-secondary school. They 
which language learners can easily relate themselves.According to Cunningsworth (1995), four criteria 
should reflect the present or future uses learners will make of the language; 3) they should facilitate 
learners' learning processes, without dramatically imposing a rigid method; and 4) they should have a 
clear role as a support for learning. Additionally, Weiten, Deguara, Rehmke, and Sewell (1999) examined 
 that boldface 
technical terms, running or chapter glossaries, chapter summaries and self-tests highly marked by students 
in their evaluation. 
selected English language coursebooks used by adults and young adults for learning and teaching English 
as a foreign language. The results indicated that all selected coursebooks integrated lexis into their 
syllabuses with an emphasis to word knowledge by means of separate headings and additional sub-
headings. In Iran EFL context, too, Riazi and Aryasholouh (2007) examined the four high school and pre-
university English textbooks with a focus on the consciousness-raising aspect of vocabulary exercises. 
They concluded that only 1% of exercises could be categorized as consciousness-raising. Also, the 
researchers found that the meanings of individual words are more important for students than the 
combinations of words.  
Sahragard, Rahimi and Zaremoayeddi (2008) conducted an in-depth evaluation of Interchange series 
with a focus on the real application of communicative and task-based approaches applied in the materials 
of the text book. The result suggested that the communicative skills were emphasized in the textbook. In 
contrast, the textbook had the limitations in providing opportunities for the learners and the teachers in 
order to decide on the content of the tasks. Also,Riasati and Zare (2010) attempted to evaluate the overall 
pedagogical value and suitability of the Interchange 
The findings demonstrated that most teachers agreed on the effectiveness and suitability of the series. 
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Despite these merits, some shortcomings were mentioned for this series, i.e., lack of supplementary 
 
Having in mind all the aforementioned studies, the present researchers aim at evaluating Top-Notch 
series and New Interchange series according to the criteria spec
Therefore, there is an attempt to address the following research question in the present study. 
language type, subject and content of the New Interchange series and Top-Notch  
 
 
3. Methodology 
 
3.1. Participants  
 
The participants in the study are 42 Iranian EFL learners (both male and female students) who are 
selected from different levels of language proficiency, namely, novice, intermediate, and advanced. The 
learners were divided into two groups to complete the questionnaire for the goal of evaluating the New 
Interchange and Top-Notch. They were between 16- 30 years of age. 
 
3.2. Instruments 
 
To conduct the evaluation, a textbook evaluation questionnaire developed primarily by Litz (2000) 
was used (See Appendix1). The questionnaire, which consists of 25 items (statements), contains several 
categories each of which specifies a certain aspect of the textbooks. These categories include practical 
considerations, layout and design of the book, activities, skills, language type, subject and content of the 
book. Cronbach's alpha ( ) was employed to estimate the reliability of the questionnaire. Overall 
reliability of all the 25 individual statements of questionnaire was 0.88. Thus, it can be said that the 
questionnaire had a significant reliability. 
The series selected for evaluation were New Interchange (INT) series, written by Jack. C. Richards, 
Jonathan Hull and Susan Proctor (2006), including four textbooks, i.e., Intro, Interchange 1, Interchange 
2, and Interchange 3 and also, Top-Notch(TON) series written by Joan Saslow and Allen Ascher (2006) 
containing 12 textbooks on the whole. Each textbook of the two series has its own workbook, cassettes, 
teacher's manual, and CDs. 
 
3.3. Data collection procedure 
 
The questionnaire was administered to 42 learners enjoying different levels of proficiency. It 
required the participants to rate 25 items on a five-point Likert scale, ranging from highly disagree to 
 
 
3.4. Data analysis 
 
To provide the answer to the research question, a statistical descriptive analysiswas carried out. In 
this way, the frequencies, percentages, means, and standard deviations of each set of the responses 
obtained from learners was calculated. 
 
 
4. Results 
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This study aimed to see what Iranian EFL learners thought about the two language teaching 
textbook series with respect to several categories. For this purpose, the results of each of the 6 categories 
in the questionnaire, namely, 1) practical considerations, 2) layout and design, 3) activities, 4) skills, 5) 
language type, 6) subject and content will be presented. 
 
4.1. Category 1: Practical Considerations 
 
Practical considerations were evaluated according to statements 1 and 2 of the questionnaire. Table 
practical considerations. 
 
 
Statement Response Frequency Percentage 
INT TON INT TON 
 
1. The price of the textbook is reasonable. 
Strongly Agree  
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
9 
6 
4 
0 
0 
19 
0 
0 
3 
7 
13 
23 
47.37 
31.58 
21.05 
00.00 
00.00 
100.0 
00.00 
00.00 
13.05 
30.43 
56.52 
100.0 
 
 
2. The textbook is easily accessible. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
12 
6 
0 
0 
1 
19 
3 
5 
5 
3 
7 
23 
63.16 
31.58 
00.00 
00.00 
05.26 
100.0 
13.05 
21.74 
21.74 
13.05 
30.43 
100.0 
 
As indicated in Table 1, in terms of practical considerations, the data reveals that in New 
Interchange textbooks, more than 70% of the respondents seem to agree or strongly agree with statements 
1, 78.95%, and statement 2, 94.74%. For Top-Notch series, on the contrary, 86.95% of the respondents 
either disagree or strongly disagree with statement 1, and 43.48% the respondents did not agree with 
statement2. 
 
4.2. Category 2: Layout and Design 
 
Two statements, i.e., statements3, 4, had been incorporated into the questionnaire to evaluate the 
layout and the design of textbooks. 
 
 
Statements Responses Frequency Percentage 
INT TON INT TON 
 
 
3. The layout and design is appropriate and clear. 
Strongly Agree 
Agree 
Neutral 
10 
0 
3 
14 
9 
0 
52.63 
00.00 
15.79 
60.87 
39.13 
00.00 
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Disagree 
Strongly 
Disagree 
Total 
5 
1 
19 
0 
0 
23 
26.32 
05.26 
100.0 
00.00 
00.00 
100.0 
 
 
4. The textbook is organized effectively. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly 
Disagree 
Total 
9 
2 
3 
2 
3 
19 
12 
7 
2 
2 
0 
23 
47.36 
10.53 
15.79 
10.53 
15.79 
100.0 
52.17 
30.43 
08.70 
08.70 
00.00 
100.0 
 
The results reveal that about half of the respondents support statements 3 (52.63%) and 4 (57.89%) 
for New Interchange Series. These Statements are highly rated by the participants in case of Top-Notch 
textbooks statements 3 and 4 received 100% and 82.6%, agreement from the respondents respectively. 
 
4.3. Category 3: Activities 
 
Another category which is worth discussing is 'Activities' which was evaluated through 5 statements 
in the questionnaire, namely, statements 5, 6, 7, 8, and 9. Table 3 shows the frequencies and percentages 
 
 
 
Statement Response Frequency Percentage 
 INT TON INT TON 
 
5. The textbook provides a balance of activities (Ex. 
There is an even distribution of free vs. controlled 
exercises and tasks that focus on both fluent and accurate 
production). 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
9 
5 
3 
2 
0 
19 
9 
8 
3 
1 
2 
23 
47.37 
26.32 
15.79 
10.52 
00.00 
100.0 
39.13 
34.78 
13.04 
04.35 
08.70 
100.0 
 
 
6. The activities encourage sufficient communicative and 
meaningful practice. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
7 
8 
2 
2 
0 
19 
7 
11 
4 
1 
0 
23 
36.84 
42.11 
10.52 
10.52 
00.00 
100.0 
30.43 
47.83 
17.39 
04.35 
00.00 
100.0 
 
 
7. The activities incorporate individual, pair and group 
work. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
12 
1 
5 
1 
0 
19 
11 
5 
6 
0 
1 
23 
63.16 
05.26 
26.32 
05.26 
00.00 
100.0 
47.83 
23.74 
26.09 
00.00 
04.35 
100.0 
 
 
8. The grammar points and vocabulary items are 
Strongly Agree 
Agree 
Neutral 
10 
6 
2 
3 
10 
4 
52.63 
31.58 
10.53 
13.04 
43.48 
17.39 
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introduced in motivating and realistic contexts. Disagree 
Strongly Disagree 
Total 
0 
1 
19 
5 
1 
23 
00.00 
05.26 
100.0 
23.74 
04.35 
100.0 
 
 
9. The activities promote creative, original and 
independent responses. 
 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
1 
9 
8 
0 
1 
19 
4 
5 
12 
1 
1 
23 
05.26 
47.37 
42.10 
00.00 
05.26 
100.0 
17.39 
23.74 
52.17 
04.35 
04.35 
100.0 
 
With respect to activities, over 65% of the respondents seem to agree or highly agree with 
statements 5, 6, and 7at both New Interchange Series and Top-Notch series. More than 50% of the 
respondents highly agree with statement 8 (in New Interchange series). The exception to this pattern was 
statement 9 for Top-Notch series about half of the respondents could not make up their minds to choose 
'agree' or 'disagree'. 
 
4.4. Category 4: Skills 
 
The fourth category on the questionnaire is skills and contains three statements, statements 10, 11, 
perspectives related to skills.  
 
 
 
Statements 
 
Responses 
Frequency Percentage 
INT TON INT TON 
 
 
10. The materials include and focus on the skills that I 
need to practice. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
8 
8 
2 
1 
0 
19 
2 
15 
5 
0 
1 
23 
42.11 
42.11 
10.53 
05.26 
00.00 
100.0 
08.70 
65.22 
21.73 
00.00 
04.35 
100.0 
 
 
11. The materials provide an appropriate balance of the 
four language skills. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
12 
3 
3 
1 
0 
19 
6 
12 
3 
1 
1 
23 
63.16 
15.79 
15.79 
05.26 
00.00 
100.0 
26.09 
52.17 
13.04 
04.35 
04.35 
100.0 
 
As Table 4 indicates, with regard to skills, respondents' ratings are quite positive for both series, that 
is, above 70% of the respondents agree or strongly agree with the skills presented and practiced in the two 
series except for the statement 12 in the case of Top-Notch textbooks with only 30.3%.  
 
4.5. Category 5: Language Type 
 
Category 5 is concerned with Language Type. Table 5 outlines the frequencies and percentages of 
each of the responses from the overall sample. It consists of six statements, statements 13 to 18. 
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Regarding the language type, as the data reveals, over 68.0% of the respondents supported the six 
statements related to language type, except statement 18 of New Interchange series which gained the least 
support, i.e., 26.2%. 
 
 
Statements Responses Frequency Percentage 
INT TON INT TON 
 
 
13. The language used in the textbook is authentic - 
i.e. like real-life English. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
5 
8 
4 
2 
0 
19 
6 
16 
1 
0 
0 
23 
26.32 
42.10 
21.05 
10.53 
00.00 
100.0 
26.09 
69.57 
04.34 
00.00 
00.00 
100.0 
 
 
14. The language used is at the right level for my 
current English ability. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
7 
11 
1 
0 
0 
19 
12 
6 
4 
0 
1 
23 
36.85 
57.89 
05.26 
00.00 
00.00 
100.0 
52.17 
26.09 
17.39 
00.00 
04.35 
100.0 
 
 
15. The progression of grammar points and 
vocabulary items is appropriate. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
5 
10 
3 
1 
0 
19 
12 
5 
5 
0 
1 
23 
26.32 
52.63 
15.80 
05.25 
00.00 
100.0 
52.17 
21.74 
21.74 
00.00 
04.35 
100.0 
 
 
16. The grammar points were presented with brief 
and easy examples and explanations. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
8 
7 
2 
0 
2 
19 
5 
13 
5 
0 
0 
23 
42.10 
36.84 
10.53 
00.00 
10.53 
100.0 
21.74 
56.52 
21.74 
00.00 
00.00 
100.0 
 
 
17. The language functions exemplify English that I 
will be likely to use in the future. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
7 
6 
5 
0 
1 
19 
6 
15 
2 
0 
0 
23 
36.85 
31.58 
26.32 
00.00 
05.25 
100.0 
23.09 
65.22 
08.69 
00.00 
00.00 
100.0 
 
 
18. The language represents a diverse range of 
registers and accents. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
1 
4 
6 
5 
3 
19 
12 
7 
2 
2 
0 
23 
05.25 
21.05 
31.58 
26.32 
15.80 
100.0 
52.17 
30.45 
08.69 
08.69 
00.00 
100.0 
 
4.6. Category 6: Subject and Content 
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Category 6 in the questionnaire. The subject and the content of 
the two books in question are measured through five items in the questionnaire, i.e., items 19-23. Table 6 
shows the frequencies and percentages of the responses of the students to these items. 
 
 
Statements Responses Frequency Percentage 
INT TON INT TON 
 
19. The subject and content of the textbook is 
relevant to my needs as an Englishlanguage 
learner. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
6 
7 
3 
1 
2 
19 
15 
3 
3 
1 
1 
23 
31.58 
36.85 
15.80 
05.25 
10.52 
100.0 
65.22 
13.04 
13.04 
04.35 
04.35 
100.0 
 
 
20. The subject and content of the textbook is 
generally realistic. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
9 
6 
3 
1 
0 
19 
15 
6 
2 
0 
0 
23 
47.37 
31.58 
15.80 
05.25 
00.00 
100.0 
65.22 
23.09 
08.69 
00.00 
00.00 
100.0 
 
 
21. The subject and content of the materials is 
interesting, challenging and motivating. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
6 
6 
4 
2 
1 
19 
4 
12 
6 
0 
1 
23 
31.58 
31.58 
21.05 
10.52 
05.25 
100.0 
17.39 
52.17 
23.09 
00.00 
04.35 
100.0 
 
 
22. There is sufficient variety in the subject and 
content of the textbook. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
4 
9 
5 
0 
1 
19 
6 
13 
4 
0 
0 
23 
21.05 
47.37 
26.33 
00.00 
05.25 
100.0 
23.09 
56.52 
17.39 
00.00 
00.00 
100.0 
 
 
23. The materials are not culturally biased and they 
do not portray any negative stereotypes. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
10 
7 
0 
2 
0 
19 
4 
16 
1 
1 
1 
23 
52.63 
36.85 
00.00 
10.52 
00.00 
100.0 
17.39 
69.56 
04.35 
04.35 
04.35 
100.0 
 
With respect to the subject and content of Top-Notch textbooks, respondents' ratings are quite 
positive and regarding the New Interchange series students were rather positive on statements 19, 21, and 
23. However, statements 20 and 22 gained more support for Top-Notch series than New Interchange 
series. 
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4.7. Interest and Choice 
Items 24 and 25 of the questionnaire measure whether the students are generally interested in the 
book and whether they are willing to choose and study it again or not. Table 7 shows the participants' 
perspectives. 
 
Table  
Statement Response Frequency Percentage 
INT TON INT TON 
 
 
24. The textbook raises my interest in further English 
language study. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
4 
6 
6 
0 
3 
19 
9 
5 
3 
5 
1 
23 
21.05 
31.58 
31.58 
00.00 
15.79 
100.0 
39.13 
21.74 
13.04 
21.74 
04.35 
100.0 
 
 
25. I would choose to study this textbook again. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
Total 
5 
3 
1 
4 
6 
19 
13 
8 
1 
0 
1 
23 
26.32 
15.79 
05.26 
21.05 
31.58 
100.0 
56.52 
34.78 
04.35 
00.00 
04.35 
100.0 
 
As the above table shows more than half of the students, that is 52.63% of them have shown their 
interest in the Interchange series while more 60% of them have become interested in the Top-Notch 
series. Regarding the students' willingness to choose and study the textbooks in question again only 
42.1% of them chose 'Strongly Agree' and 'Agree' options in the case of the Interchange series while Top-
Notch series received very high welcome from the students, that is, a vast majority of 91.30% of the 
answers were 'Strongly Agree' and 'Agree' options in the Likert scale.  
 
4. 8. Overall Perspectives 
As stated earlier the participants were supposed to rate their responses to all statements in the 
questionnaire on a Likert scale ranging from strongly agree to strongly disagree. In order to make a 
mean of the responses became possible. Table 8 shows both means and standard deviations of the 
responses the participants gave to all the items in the questionnaire. 
 
 
Category INT TON 
Mean SD Mean SD 
Category 1: Practical Considerations 4.37 0.81381 2.15 1.05996 
Category 2: Layout and Design 3.66 1.50972 4.43 0.69584 
Category 3: Activities 4.03 0.93158 3.78 0.97963 
Category 4: Skills 4.29 0.87108 3.83 0.87398 
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Category 5: Language Type 3.81 0.91500 4.17 0.73937 
Category 6: Subject and Content 3.96 1.01670 4.12 0.81070 
Interest and Choice 3.13 1.43219 4.04 1.08621 
Overall 3.92 0.98774 3.84 0.85540 
 
As can be seen in table 8, although there are discrepancies in the means of the responses of the 
students to the various categories, the overall means are almost the same, that is, the respondents had very 
similar perspective regarding the two textbooks. In the case of the first category, i.e., practical 
considerations, the students were twice as much positive in The Interchange series as they were is the 
Top-Notch series. As to category 2, layout and design, the difference can be seen in the means of the 
responses to the questionnaire for the two textbooks. Other categories also show some differences. 
Moreover, the standard deviations calculated do not show significant difference in the variability of the 
responses obtained from the students. In order to establish whether the differences between each mean of 
a category in the Interchange and its corresponding mean in the case of Top-Notch series, seven paired-
samples t-tests were run. The results are shown in table 8 below. 
 
Table 9. Paired samples t-tests results for all categories 
Pairs t Sig. (2-tailed) 
Pair 1 Category 1: INT & Category1:TON 15.239 0.000 
Pair 2 Category2: INT & Category2: TON -4.025 0.001 
Pair 3 Category 3: INT & Category 3: TON -0.891 0.384 
Pair 4 Category 4: INT & Category 4: TON 1.189 0.250 
Pair 5 Category 5: INT & Category 5: TON -5.574 0.000 
Pair 6 Category 6: INT & Category 6: TON -3.074 0.007 
Pair 7 Interest and Choice: INT & Interest and Choice: TON -6.692 0.000 
Pair 8 Overall: INT & Overall: TON -2.042 0.056 
 
It can be observed in table 9 that, in the case of categories 1, 2, 5 and 6 as well as 
statements regarding the two textbooks were not that different. This means that the stude
in Interchange and Top-Notch were almost the same. 
 
 
5. Conclusion and Discussion 
 
The present study aimed at evaluating two series of ELT materials namely, Interchange 3rd edition 
and Top-Notch 2nd edition. The researchers intended to see 
two textbooks. 
To gather data, a questionnaire was employed and on the basis of the students' responses to 
subcategories in the checklist the results were interpreted. As it was revealed in the results section 
pertaining practical considerations, one of the major weak points of Top-Notch textbooks is that the 
students find these textbooks costly and they believed that the price of textbooks is unreasonable. Also, 
most of the students contended that these series are not easily accessible and have not been recently 
published. On the contrary, the students are satisfied with the price and accessibility of Interchange series. 
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The layout and design of the textbooks demonstrate the appropriateness and organization of 
language items. Nearly most respondents, according to the results, were of the belief that the layout and 
design of Top-Notch textbooks is appropriate and clear and the textbooks are organized effectively. But 
half of the students think that the coherence and systematicity in sequencing and presenting materials in 
Interchange series is absent. 
As it is clear from the data presented above, regarding the activities, students agree with the opinion 
that the two series provide a balance of activities, that is, there is an even distribution of free vs. 
controlled exercises and tasks that focus on both fluent and accurate production. They think that the 
activities encourage sufficient communicative meaningful practice, incorporate individual, pair, and 
group work. Most respondents, also, agree that the grammar points and vocabulary items are introduced 
in motivating and realistic contexts and the activities promote creative, original and independent 
responses in Interchange series but it is not the case in Top-Notch textbooks. 
As it was demonstrated in the outcomes regarding the skills, Interchange textbooks include the 
materials that focus on the four skills and provide an appropriate balance of these four language skills. 
These features are, also, present in Top-Notch series to some extent. Moreover, Interchange series pay 
attention to sub-skills, i.e., listening for gist, note-taking, skimming for information, and highlights and 
practices natural pronunciation, i.e., stress and intonation. However, the students' responses imply that 
Top-Notch textbooks are not designed to foster these sub-skills. This is a drawback of this series.  
With regard to language type, in Top-Notch series, the results show that most respondents highly 
agree that the language used in the textbooks is authentic and represents a diverse range of registers and 
accents, and the language functions exemplify English that the students will likely use in future.  The 
diversity of registers and accents was almost absent in Interchange series. In addition, the outcomes of the 
study indicate that most students are satisfied with language level used in the textbooks. They also like 
the appropriate progression of grammar points and vocabulary items in both series. In terms of 
Most 
of them believed that the grammar points were presented with brief and easy examples and explanations.  
Generally speaking, in terms of subject and content, the results show that Top-Notch series gained 
more support than Interchange series. In particular, over half of the students highly agree that the subject 
and content of the Top-Notch 
is generally realistic. Also, they believed that the subject and content of the materials are interesting, 
challenging and motivating and there is a sufficient variety in the subject and content of Top-Notch 
textbooks. In addition, the students felt that the materials are not culturally biased and they do not portray 
any negative stereotypes in this series. This is the case, also, in Interchange series. 
Along the lines of arguments presented so far and to answer the research question of the study, the 
categories of the questionnaire were rated based on the obtained means in New Interchange series and 
Top-Notch series. The results did 
either Interchange or Top-Notch. 
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